
History at Minsterley





The History coordinator at Minsterley Primary 
is Mel Thomas.



Early Years Foundation Stage

Early Years Foundation Stage (EYFS)

History is taught in Reception as an integral part of their topic work through Understanding the World.  Their learning 
is supported through child-initiated and adult led activities. The children are given the opportunity to find out about 
past and present events in their own lives, and those of their families and other people they know. In the Foundation 
stage history makes a significant contribution to developing a child’s understanding of the world through activities 
such as talking about the lives of the people around them and their roles in society, know some similarities and 
differences between things in the past and now, drawing on their experiences and what has been read in class and  
understanding the past through settings, characters and events encountered in books read in class and storytelling.  
The children follow the Early Years Foundation Stage Curriculum alongside the Curriculum Companion by Chris 
Quigley.



The History Curriculum (Key Stage 1 & Key Stage 2)

Our History curriculum is based on the National Curriculum 2014. Children are taught about the history of Britain and that of
the wider world through the use of questioning, critical thinking of motive, perspective and judgement in order to understand
the complexity of people’s lives, the process of change and the diversity of people around the world and through time.  
Throughout our history curriculum we focus on facets of knowledge to help strengthen the children’s understanding and build 
up their knowledge through:  Understanding Chronology, Communication, World History and Interpreting History.

Key Stage 1 
The National Curriculum for History 2014, provides the long term planning for history taught in the school. 
Teachers use the National Curriculum alongside Kapow to support their medium-term planning.  

During Key Stage 1, pupils should develop an awareness of the past, using common words and phrases relating to 
the passing of time. They should know where the people and events they study fit within a chronological framework 
and identify similarities and differences between ways of life in different periods. They should use a wide vocabulary 
of everyday historical terms. They should ask and answer questions, choosing and using parts of stories and other 
sources to show that they know and understand key features of events. They should understand some of the ways in 
which we find out about the past and identify different ways in which it is represented.

The National Curriculum states that pupils in Key Stage 1 should be taught about:
*changes within living memory. Where appropriate, these should be used to reveal aspects of change in national 
life.
*events beyond living memory that are significant nationally or globally.



The History Curriculum (Key Stage 1) continued…

*the lives of significant individuals in the past who have contributed to national and international achievements. 
Some should be used to compare aspects of life in different periods.
*significant historical events, people and places in their own locality



The History Curriculum (Key Stage 2)

Key Stage 2 
The National Curriculum for History 2014, provides the long term planning for history taught in the school. 
Teachers use the National Curriculum alongside Kapow to support their medium-term planning.  

During Key Stage 2 pupils learn about significant people, events and places from both recent and more distant past. 
They learn about change and continuity in their own area, in Britain and in other parts of the world. They look at 
history in a variety of ways, for example from political, economic, technological and scientific, social, religious, 
cultural or aesthetic perspectives. They use different sources of information to help them investigate the past both 
in depth and in overview, using dates and historical vocabulary to describe events, people and developments. They 
also learn that the past can be represented and interpreted in different ways. 

The National Curriculum states that pupils in Key Stage 2 should be taught about:
*changes in Britain from the Stone Age to the Iron Age.
*the Roman Empire and its impact on Britain.
*Britain’s settlement by Anglo-Saxons and Scots.



The History Curriculum (Key Stage 2) continued…

*the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor.
*a local history study.



Chris Quigley Curriculum – EYFS

Threshold concepts are used as the basis for the organisation of learning and progression.  This are the most 
important aspects of each area of learning, the aspects that recur time and time again in many topics and so 
prove useful in helping pupils to assimilate new information into growing schema. These concepts are, 
therefore, a useful way to organise a curriculum as they provide a way for teachers to relate one topic to 
another, which helps pupils to build on prior knowledge. Threshold concepts are specific to each area of 
learning. They are called threshold concepts because by crossing the threshold, children cross a metaphorical 
threshold from novice to expert and, in doing so, acquire the powerful knowledge or cultural capital that will 
make them ‘school ready.’

The Threshold concept for History is shown here:



Chris Quigley Curriculum – EYFS

Four big ideas drive curriculum provision for history: 
• investigating and interpreting the past: things that happen in the past are represented in a number of 

ways;
• building an overview of the past (of world history): in Early Years, children make sense of their own and 

their family’s history; 
• understanding chronology: children begin to explore the passage of time in familiar scenarios: seasons, 

birthdays, local festivals, familiar routines and stories; 
• communicating historically: certain words and phrases can be used to express historical understanding.



Chris Quigley Curriculum – EYFS

An example of a progression in milestones could look like the example below, where in Clee Class they would 
focus on R2 for example:



Kapow – Key Stage 1 and Key Stage 2

Kapow Primary’s History scheme of work aims to inspire pupils to be curious and creative thinkers who develop 
a complex knowledge of local and national history and the history of the wider world.  We want pupils to 
develop the confidence to think critically, ask questions, and be able to explain and analyse historical evidence.

The Kapow Primary scheme emphasises the importance of historical knowledge being shaped by disciplinary 
approaches.  Strands are interwoven through all our History units to create engaging and enriching learning 
experiences which allow the children to investigate history as historians do.

Each six-lesson unit has a focus on chronology to allow children to explore the place in time of the period they 
are studying and make comparisons in other parts of the world.

In Key Stage 1, children will further develop their awareness of the past and will know where people and 
events fit chronologically. This will support children in building a ‘mental timeline’ they can refer to throughout 
their learning in Key stage 2 and identifying connections, contrasts and trends over time. The Kapow Primary 
timeline supports children in developing this chronological awareness.



Kapow – Key Stage 1 and Key Stage 2

The impact of Kapow Primary’s scheme can be monitored through assessment opportunities.  Examples of this 
might include:
• Questioning

• Quizzes

• Vocabulary

• Brain drop

• Jamboards

• Kahoot Quizzes

• Google Quizzes – end of the week quiz

• Continuous Provision – Play – Observations

• Kate Jones strategies

• True/False

• Thumbs up/thumbs down



Building a History Schema

What is a schema? 
Schema theory states that all knowledge is organised into units. A schema is, therefore, a conceptual system 
for understanding knowledge. 

A subject schema is a way of organising knowledge in a meaningful way; it is an appreciation of how facts are 
connected and the ways in which they are connected. A schema is distinct from information, which is just 
isolated facts that have no organisational basis or links. The diagram below shows the difference between 
information and a schema. 

Within history teaching, this helps teachers to help their students form a history schema by:
• using concepts as the basis for the schema 

• strengthening the schema with knowledge 

• further deepening connections through tasks.



Concepts as the basis for a schema

To build a history schema we recommend that ‘threshold concepts’ are used.   These are the big ideas that underpin 
the subject. The four threshold concepts in history are: 

• Investigate and interpret the past – This concept involves recognising that our understanding of the past comes from 
an interpretation of the available evidence. 

• Build an overview of world history – This concept involves an appreciation of the characteristic features of the past 
and that these features are similar and different across time periods, and an understanding that life is different for 
different sections of society. 

• Understand chronology – This concept involves an understanding of how to chart the passing of time and how some 
aspects of history happened at similar times in different places. 

• Communicate historically – This concept involves using historical vocabulary and techniques to convey information 
about the past. 



Concepts as the basis for a schema

This shows the four concepts (abbreviated for the diagram) as the basis for a history schema.



Facets of Knowledge

Strengthen the schema with knowledge
As lessons are planned through Kapow, teachers still endeavour to 
ensure that each threshold concept is used and revisited over time 
to enabled children to make links and strengthen their 
understanding for the facets of knowledge.

The diagram provides a picture of how the schema is strengthened 
through the facets of knowledge.
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History Lessons at Minsterley

A main history lesson is taught weekly for half of every term.  This is then swapped with Geography for the other half 
of the term.

Teacher’s carefully plan so that students have a chance to connect topics together using the threads which helps 
children understand how these are reflected throughout history in various ways.

When planning,  the knowledge webs are not seen as a ‘fact sheet’ whereby, children can recite the facts, they are 
judged to have learned something. Instead, teachers must use their professional expertise to create appropriate 
lessons to convey the knowledge. 



Additional Vocabulary - EYFS



Additional Vocabulary – Key Stage 1



Additional Vocabulary – Lower Key Stage 2



Additional Vocabulary – Upper Key Stage 2



SEND in History 
To ensure that all children are able to access the history curriculum, there are provisions put in place to support. 

Below are some examples:

• Explicit Instruction:  To support children in this way it is important that teachers use clear and succinct language when 

teaching, and to check pupils understanding frequently.  Helping pupils to organise their thinking by ‘chunking’ the content 

and introducing new material in small steps as well as modelling how to complete tasks before expecting pupils to work 

independently.  Examples in class could consist of:  work can be differentiated to accommodate children that may find the 

main task a little tricky and also in mixed classes the work may be slightly altered to support those working in a different 

year group or curriculum, adults are also used for support for children that may need a scribe or repeat instructions.

• Cognitive & Metacognitive Strategies:  To ensure all pupils are able to recall previously learned content before moving onto 

new content, support them to plan, monitor and evaluate their own learning as well as modelling the selection of 

metacognitive strategies.  Examples in class could consist of:  children can also present their work verbally.

• Scaffolding:  Teachers provide scaffolds that allow pupils to access learning.  Examples in class could consist of: children 

may be given a word bank to support difficulties with spelling, working memory and children with EAL.

• Flexible Grouping:  Teacher’s group pupils in a way that reduces any stigma.  Examples in class could consist of:  children 

working together as ‘buddies.’



SEND in History 
To ensure that all children are able to access the history curriculum, there are provisions put in place to support. 

Below are some examples:  

• Using technology:  Children are able to utilise technology.  Examples in class could consist of:  images can also be helpful 

to support children and ensure that overwording in PowerPoints does not inhibit learning,  in Key Stage 2, children work 

on Chromebooks to type their work.  This helps support children who have difficulty with handwriting or other needs.  

The Chromebooks can also be used with a headset so that children can ‘speak’ their work into their document.


